On the basis of the theory of relevance and transfer, this study puts forward interpreting operation synergism through positive transfer from Visual-Audio-Oral Course of EAP to E-C and C-E interpreting. In the way of consecutive interpreting, the researcher has done the experiments to 147 undergraduate interpreters of non-English majors in five classes taught by him in the second semester from 2014 to 2015. The experimental results show that listening of EAP has the functions of relevance and holistic presupposition to student interpreters, whose audio nerves have been activated once more while listening to SL (source language) information. At this moment, the function of transferring SL information as input occurs. And further, speaking of EAP also has the functions of relevance and holistic presupposition to student interpreters, whose oral nerves have been activated once more while encoding and expressing in TL (target language). At this moment the results of transferring information as TL output are prominent. Therefore, Visual-Audio-Oral Course of EAP has the effect of relevance, transfer and presupposition to student interpreters' interpreting operation in China.
Relevance Theory is founded based on exchange relevance, while interpreting is an exchange activity of decoding and encoding. And the exchange itself delivers relevance information. In this process, the relevance of conversational communication (XIONG, 2007, p. 175) can be expressed by the validity of economic proportion between the parole information processor's cognitive effort and cognitive effect of his/her spending and the contextual implication composed of physics, language and cognition.
Transfer
Transfer is a term for Cognitive Psychology of Education, and also a learning phenomenon. It refers to the positive or negative effect of the previous learning on the next (LIANG, 2009, p. 53) . Scholars at home and abroad have varied opinions in regards to Transfer Theory, generally including the following four types of views:
The first type is theory of formal discipline. Faculty Psychology serves as the theoretical basis. Faculties include observation, attention, memory, imagination, comprehension, judgment, impetus and willpower. Wolff C. Von.
(1679-1754), a German psychologist in the 18th century, is a representative in favor of this view. The second type is theory of identical elements. The theoretical basis is the Theory of Learning Transfer which expounds from the perspective of connectionism that the original learning can only be transferred to the new learning if the original learning scenario shares the same element with the new one. Robert Sessions Woodworth (1869 Woodworth ( -1962 ) is one of the representatives. The third type is theory of relationship transposition. This theory emphasizes "insight", the determinant of learning transfer, and is highlighted by Gestalt psychologist Wolfgang KÖhler. The fourth type is theory of cognition transfer. This theory was proposed by an American scholar named I. M. Royer (LIANG, 2009, pp. 42-45) based on the theory that comprehension is the necessary condition for learning transfer and the possibility of transfer depends on the chance of relevant information or techniques occurring in the process of memory search.
It can be concluded that the function of transfer is that individuals can connect all the experiences they acquired together in complex ways and then apply them to solve a certain kind of problem. The new acquired experience can sometimes change the original experience structure. Different experiences can form new experience structure after recombination. The interaction between experiences in such a way can be regarded as learning transfer. Through transfer, both the new and old experience can be generalized and systematized so as to form an integrated psychological structure and adjust individual behavior steadily. In addition to insight, comprehension is also of vital importance in this process, for which the synergizing function of positive transfer can be realized.
Hypotheses
The Relevance Theory proposed by XIONG (2007, p. 175) defined the relevance between speaker and instant context, and between utterance and listener. So we can infer that the Visual-Audio-Oral Course of EAP has relevance to E-C and C-E interpreting with high instant context. Moreover, the Visual-Audio-Oral Course of EAP and that of E-C and C-E interpreting are also relevant to each other. LIANG (2009, p. 53) put forward that the Transfer Theory indicates the positive or negative effect of the previous learning on the latter. Thus, he raised a question of whether the Visual-Audio-Oral Course of EAP as the previous learning has a transfer effect on the E-C and C-E interpreting. If so, is it positive or negative?
To figure it out, we might as well make two hypotheses: (1) The Visual-Audio-Oral Course of EAP does have relevance to E-C and C-E interpreting; (2) EAP has the synergism effect to the E-C and C-E interpreting.
Empirical studies are still required to further prove whether there are relevance and synergism effects between the Visual-Audio-Oral Course of EAP and the E-C and C-E interpreting and whether the ICM (Idealized Cognitive Models) can be realized through cognition of them both.
Synergism Effect of Audio-EAP to Identification and Comprehension in CI Auditory Process Model
Auditory Process Model can be divided into two categories. One is a bottom-up processing depending on the stimuli features or the sensory information from the external input. The other is a top-down processing based on the existing knowledge structure. The importance of these two ways of processing varies with the task type and the cognitive activity (PENG & ZHANG, 2004, p. 6) . While Richards (2006) came up with another three models of auditory processing: a Bottom-up Processing Model, a Top-down Processing Model, and an Interactive Processing Model. Functioning as the processing of auditory cognitive information, these three models are all applicable to the auditory cognitive processing in both listening of EAP and E-C and C-E interpreting. This processing of auditory information generates similarity gain and otherness synergism to the auditory cognition in listening of EAP and E-C and C-E interpreting.
Similarity Synergism
Listening of EAP share natural similarities with E-C consecutive interpreting (hereinafter referring to CI) in aspects of preparation before listening, auditory cognition, subjects of listening, contents, and teaching methodology: (1) Preparation before listening: psychological preparation of attention and material preparation of papers and pens; (2) Auditory cognition: requirement of information identification and information option to the auditory perception of input information; (3) Subjects of listening: various types of literature, such as English discourses of lectures, news, and interviews from BBC, CNN, and TED, as shown in Table 1 ; (4) Teaching methodology: application of teaching methodologies of modern all-encompassing with multimodalities (KANG, 2012b, p. 34) , especially frequently utilized in Visual-Audio-Oral Course of EAP and E-C and C-E interpreting classrooms. In this regard, the similarities have an effect of synergism to the listening of CI.
Otherness Synergism
On the other hand, listening of EAP also has some artificial and disciplinary otherness with CI in the areas of preparation before listening, auditory cognition, and process after listening: (1) Preparation before listening. CI requires more attention in psychological preparation than listening of EAP, which tends to cause high anxiety to student interpreters (KANG, 2012a, p. 42) . In the meantime, materials of papers and pens are prepared for students to write down important information at any time in listening of EAP, while sufficient pieces of note-taking papers and note-taking pens are demanded in CI material preparation. (2) Auditory cognition.
Students are taught to listen to, select, and write down key points after auditory perception of source language (hereinafter referring to SL) in listening of EAP (KANG, 2011a, p. 81) . However, in CI classrooms, students are asked to take coherent notes while listening as well as to actively identify, comprehend, and select information with ears, eyes, and hearts. (3) Process after listening. As for actions after listening, in listening of EAP, multiple-choices or question-answering are given to students to tell whether they have comprehended the English discourses. But in CI classrooms, students are demanded to interpret the discourse in Chinese as shown in Table   1 . In all, from the theoretical perspective, the listening of CI based on listening of EAP has the effect of synergism, but the authenticity of this conclusion still needs to be verified through empirical studies. It can be inferred from Table 2 (KANG, 2013, pp. 42-43) as the test material. One hundred and forty-seven undergraduate interpreters in 5 classes were given the listening test of E-C consecutive interpreting. In the form of dictation, students were required to write down what they had heard. The full mark is 100. Results are shown below in Table 3 . It can be obtained from Table 3 It can thus be proved that the L/EAP has the effect of similarity and otherness synergism to the L/CI with an average mark effect of 8.090 and that of 13.341 to those who achieved excellence in the L/EAP Course. L/EAP has the functions of holistic presupposition and teaching presupposition effect and L/CI has the effect of synergism. In such a way, the ICM of L/EAP to L/CI can be realized.
Table 3

Results of Listening Test of E-C Consecutive Interpreting
Synergism Effect of Oral-EAP to C-E Interpreting Output Curriculum Construction of Oral-EAP Course
Oral-EAP Course (hereinafter referred to as O/EAP Course) includes courses of Practical Communicative
Oral English, English Public Speech and so on. These oral courses are constructed to create a casual context for students to discuss freely in Standard English. This is helpful to train their coordination abilities and let them express their own insights so as to teach them the skills of making academic and commercial reports. At the same time, students can improve their abilities of negotiating and consulting with international companies with ease in Standard English. Students can select any topic for their speech or debate, such as business, environment, culture, etc. to make their own contribution for the development of company. They can either make analysis of the advantages and disadvantages of products or make prospect forecast, or address advice for urban planning and development, or provide measurements for the environmental management or point out a direction for cultural development and exchange. The Oral-EAP test can be carried out in the form of speech, answering questions, or group discussions. This construction of Oral-EAP Course is conducive to strengthening students' oral competence and exerting a synergism effect on the C-E interpreting of student interpreters in English Interpreting classrooms.
Synergism Research
The researcher conducted a questionnaire to 147 undergraduate interpreters of non-English majors in 5 classes taught by him in the second semester from 2014 to 2015. This research aims to find out whether the Oral-EAP Course has a synergism effect on the students' interpreting level after collecting the data from students having taken the O/EAP Course before and to what degree it is efficient.
Step 1: Approved Number of Students.
The number of students who had taken the O/EAP Course is shown below in Table 4 . It can be shown from Table 4 that 48 out of 147 student interpreters had taken O/EAP Course, accounting for 32.653% of the total number.
Step 2: Mark Comparison. Table 5 below. It can be concluded from Table 5 It can thus be seen from Figure 2 that in the histogram EAP3 has higher score than EAP4 and evidently better than EAP0', 15.364 scores higher. This proves that Oral-EAP Course has a holistic synergism effect on the TL expression of C-E consecutive interpreting.
Discussion
Relevance, Reliability, and Validity
To further verify the relevance, authenticity, reliability, and validity of this experiment, the research calculated the relevance of L/EAP and L/I with SPSS.20 software. The data were automatically generated as shown below in Table 6 . Table 6 Relevance of L/EAP and L/I It may be inferred from the results that there is two-tailed significant relevance between L/EAP and non L/EAP, between percentage of L/EAP and that of non L/EAP, and between Mark of L/EAP and that of non L/EAP. Therefore, there is significant relevance between L/EAP and L/I at the level of .01 (two-tailed).
From Table 7 Single Sample Test, it can be found that the Sig. (two-tailed) of these three items are .235, .236, and .033, meaning that all experiments are statistical significant. Through SPSS reliability calculation, the result shows that the Cronbach's Alpha of these 3 testing items is .560, a relatively high reliability, as shown in Table 8 .
The results of SPSS validity calculation are shown in the following Tables 9-1/2/3 (Due to software limitations, only double digits behind decimal points are reserved): Table 8 Reliability Statistics
Cronbach's Alpha Item .560 3 Hence, two hypotheses can be proved:
(1) There is relevance between EAP and English Interpreting;
(2) It is true that there is transfer and synergism effect of EAP on English Interpreting. This cognition can realize ICM and play the function of holistic presupposition and pedagogical presupposition.
Common Core Correlation Between EAP and Interpreting
The experiments above have verified the synergism of EAP to Consecutive Interpreting. The reasons behind it are the three common core dimensions between them: language skill dimension, cogitating dimension, and meta cognition dimension. As for language skill dimension, from the basic word + sentence + discourse skill to synergized word + synergized sentence + synergized discourse skill; in regards of cogitating dimension, from critical thinking ability in the Age of Big Data to synergized creative thinking ability; for meta cognition dimension, from self-study management ability to synergized meta cognition ability. From the table above, it can be illustrated that EAP is the basis of three connotation dimensions and the three-dimension synergized interpreting is the result. The construction is shown in Figure 3 . Figure 3 . Construction of EAP connotation dimension to interpreting synergism. (VAO/EAP = visual-audio-oral course of EAP; LTD = language technology dimension; DTD = deep thinking dimension; MCD = meta cognition dimension; B = basis; W+S+D' = word + sentence + discourse; CTA = critical thinking ability; SSMA = self-study management ability; G = synergism; W'+S'+D'' = synergized word + synergized sentence + synergized discourse; LT'A' = synergized language thinking ability; MCA = synergized meta cognition ability; S'I = synergized interpreting.)
Limitations
(1) The research has a relatively high validity of input experiment (listening) while there are still differences in undergraduate interpreters' SL understanding, TL coding, and personal emotions in the output experiment (interpreting);
(2) There is a slight deficiency in the research of Visual part, which needs to be further studied; 
Conclusion
From the experiments on the synergism effect of EAP to consecutive interpreting, it can be concluded that L/EAP has relevance and holistic presupposition function to L/I of undergraduate interpreters whose auditory nerves have been activated once more while encoding and expressing in TL although more research is still needed to further study in SL understanding, TL encoding, personal emotions, and EAP writings. O-EAP has relevance and holistic function to undergraduate interpreters whose oral nerves have been activated once more while encoding and expressing in TL. Therefore, EAP has relevance, transfer, and pedagogical presupposition functions to interpreting output of undergraduate interpreters. This effect of warming up, incubation, and enforcement promotes the teaching of interpreting between English and Chinese. 
